APPLICATION   TO   BECOME  A   FLAGSHIP   WITH  
THE   BOOKS   FOR   ISRAEL   PROJECT

1. The Geographic Area of the proposed flagship:  

2. The full name of the proposed flagship school:  

3. The complete mailing address of the proposed flagship school, 
INCLUDING ZIP CODE:

Name of School: 
Street Address: 
Town:

Zip Code: 
Israel  

                                              Attention: _____________ 
                                                                       (name of flagship coordinator, position) 

4. The telephone number of the school:  

5. The fax number of the school:  

6. The name of the school principal:  

7. Confirmation that the school has internet: 

8. Confirmation that the school principal will enable the flagship coordinator and/or other English teachers access to internet with their classes to post thank you notes and other communications on the Books for Israel School portal, “The Beloved Books Exchange.”  

9. The name of the individual who will be the flagship coordinator, the contact person for the donors from abroad and the person coordinating the distribution of books: 

The flagship coordinator must be a person who will take on responsibilities to be in regular and frequent communication with all the donors assigned to the area covered by the flagship. Although other schools under the umbrella of the flagship may also participate in communications, the flagship coordinator is the one who writes to the donors immediately as they are assigned, throughout the entire period of the bookdrives, during the time that the books are in transit, when the books arrive, and thereafter. If the flagship coordinator fails to keep in regular friendly contact with the flagship's donors, the flagship donors may be reassigned elsewhere and certainly no new donors will be assigned to the school.

10. The e-mail of the flagship coordinator: 


11. The home telephone and cell phone of the flagship coordinator: 
telephone:   
cellphone:   
12. SCHOOL PROFILE:

An explanation about the numbers of students and ethnic/religious identity of the population it handles, economic hardships faced by the population, etc. (this is largely used for advertising and promoting the school to the donors and to introduce the school to the donor locale(s) to 
which it is assigned. It is a good idea to give some details about the make up of the school population, and to make a note about why the books are needed in this community.  (Please write your own profile.  See the same of the profile for Ulpana Meron, attached at the end of this application form)

13. INITIAL PARTNER SCHOOLS
The name of the initial partner schools WHO HAVE EXPRESSLY AGREED to participate in this project under the direction of your flagship:
These must be two schools that teach the age levels your institution does not teach.  For example, if yours is a junior high school, you will need a senior high and an elementary school with whom to share books that would better suit readers of their age levels. 

          However -- If your institution handles two age levels, such as junior and senior high, 
           you will NOT need to have an initial partner school for these grades. 

           If this is the case, please specify what are the range of grades your institution handles:


A.  First Initial partner school name, mailing address, and school telephone number:

B.  Second Initial partner school name, mailing address, and school telephone number:

C. The school principal at each of the initial partner schools:
(please specify school principal's name and name of school for EACH)


E. The names of at least one English teacher at each of the initial partner schools who knows about the project and is aware of a cooperative sharing of books between the flagship and their own school. They must also be clearly aware that all incoming books distributed to them by the flagship school must become registered property of the school library, and never the private property of any teacher or student. 

Each time the initial partner schools receive books through a flagship book distribution, they must issue a formal letter of thanks on school letterhead to the donor and mail this along with some letters or cards of thanks from the children. A copy of the official school letter must be given to the flagship coordinator so that she/he knows this has been done.
Each initial partner school must also be aware that they are responsible for getting their children to participate on the Books for Israel website.

Please specify name of contact teacher and name of school for EACH:

F. Confirmation that BOTH OF the initial partner schools have access to internet:

G. A brief explanation FOR EACH INITIAL PARTNER SCHOOL  about the number of students and the ethnic/religious identity of the population each school serves.
14. ADOPTED SCHOOLS. The flagship must bring in two ADOPTED schools. The Adopted Schools must be from a DIFFERENT religious, ethnic, or language speaking sector somewhere within your geographic region, and may include partnership between religious and secular communities. The school principals and English coordinators must expressly be aware of the project and have AGREED to participate. 
The adopted schools are NOT required to have internet access although it is preferable that at least the English teachers at least have access to internet so that they can thank the donors by both e-mail and official school letters when they receive books through flagship book distributions.  Each time the adopted schools receive books through a flagship book distribution, they must issue a formal letter of thanks on school letterhead to the donor and mail this along with some letters or cards of thanks from the children. A copy of the official school letter must be given to the flagship coordinator so that she/he knows this has been done.



A.  Name, address, and telephone of first adopted school:




B.  Name, address, and telephone of second adopted school:


C. The names of the school principals at the two adopted schools:

 
D. The names of at least one English teacher at each of the adopted schools  who has been briefed about the project and is aware that they will receive books through flagship distributions. The adopted schools do not need to have internet, but in return for books they receive they must oversee that an official thank you letter is written to the donors and that the children compose thank you letters or cards and mail these to the donors, whose details will be provided by the flagship coordinator. 
If the English teacher has access to internet, it is helpful if they will also write a short message of thanks to the donor via e-mail when they receive books through book distributions, IN ADDITION to ensuring that a formal letter is sent out on school letterhead.
We also invite the English teachers to participate in the School Portal and that they bring in their students to participation in communicative English if internet access at the school becomes possible:

Names of the English teachers at the adopted schools: 




SAMPLE FLAGSHIP PROFILE supplied by Ulpana Meron


Profile of   Ulpana Meron

Ulpana Meron is situated in the ancient township of Meron which is today a farming settlement and the hub of all the farming communities in the area known as Merom HaGalil.  Merom HaGalil is at the center of the northern mountainous region of Israel called the Galil (Galilee).  Ulpana Meron is a unique religious junior and senior high boarding school that attracts students not only from the towns and farming communities of Merom HaGalil but also from the far reaches of the country.  A third of the student body consists of newly immigrated Ethiopians, many of whom enter with little or no background in reading and mathematics.  Despite its simple, sparse classrooms and dormitories, and a budget which is continually being slashed to tatters, Ulpana Meron’s devoted staff, enthusiastic student body and indefatigable school principal and leader, Rav Michael Kopach,  make it one of the most successful Ulpanas in the country.

Unlike the elite ulpanas, located in Jerusalem and the center of Israel, most of Ulpana Meron’s incoming seventh grade class do not come from highly educated (and high income) homes.  Most of them come from agricultural communities (moshavim) on the highly volatile Israeli-Lebanese border (kav ha-emute/”conflict line”) where rocket attacks and Hizbulla infiltrations are a part of life. Often, not only their parents but also their siblings have not advanced academically beyond the junior high school level.  Nevertheless there is considerable competition to fill up the two initial seventh grade classes.  Why? Because it has became well known that Ulpana Meron transforms its students and students come there to be transformed. They come fully aware of their backgrounds and fully aware that in the years ahead they will have to work hard, both on an academic and on a moral/spiritual plane. 

The Ulpana was founded in 1974 and was originally what we call a “professional school”, as opposed to an “intensive school”, which is geared toward having students pass the national high school proficiency exams (the "Bagrut"). In its guise as a professional school the Ulpana continued until 1992.  During these years the student body consisted of 40-50 girls, studying between the 9th-12th grades (15-18 year olds), who were encouraged to learn a profession, such as nursing, day care and senior citizen care.   Beginning in 1992 the junior high track was opened with the intention to gear the study program toward the national Bagrut.   During those first years only 12-20% of the students managed to pass the Bagrut.  However gradually but consistently the average has risen to today’s achievement of 80-90% of our students passing the Bagrut. This figure includes our new immigrants from Ethiopia.

Since the Ethiopian program (the “Immigrant Program”) and the dormitory option does not begin until the 9th grade, the 7th grade class consists solely of students from the area, a territory which stretches beyond the farming communities of Merom HaGalil to the cities of Maalot (25 minutes away by car), Zefat (20 minutes away) and Hatzor (one hour away). These pupils are mostly of Sephardic decent (North African, Persian, Iraqi, and Turkish), though approximately 15% are of Ashkanazi origin. (Though today, intermarriage between these communities is slowly making these terms irrelevant.) The ninth grade class is boosted both by students from the Immigrant Program and by native Israelis who arrive from throughout the country.

The first year of the Immigrant Program is called “mechina”, meaning “preparatory”. These Ethiopian girls themselves come from extremely varied backgrounds. Some speak Amarite and some speak Tigrit. Some, the Falla Shmura, were forced to convert to Christianity in Ethiopia and are now entering a re-conversion process. Most of these newer Ethiopian immigrants come from the more rural parts of their country where educational resources were extremely low. As mentioned, several enter not being able to read even their native tongue. Many come not knowing how to hold a pencil. In their four years with us they strive not only to learn to speak and read Hebrew, but in the 10th grade they begin learning English.   However these are perhaps their simpler goals if you compare them to their need to grasp the vast panorama of concepts, histories, cultures, and paradigms to which their experience in Ethiopia gave them no exposure. Despite all these obstacles between 60-80% of these young women pass the Bagrut, a testimony to the striking intelligence and inner resources of these people. Every teacher that has merited to teach them has been enriched by their tacit wisdom, modesty and joy.

Though Ulpana Meron is proud of its achievements with the Bagrut, the goal of Rav Kopach (and of the staff) is not to turn our students into academic and financial success stories who will leave their families and communities behind to pursue an insular, personal lifestyle. Our goal is build them into community leaders, as professionals, educators, and parents. Our students are well aware that they come from “underdeveloped” backgrounds. I use this word cautiously, since their communities have a rich cultural heritage with warm and large families.  Yet they all also know that their communities are rife with problems. Be it a lurking violence, or an antagonism to education and religion, or an incapacity to adapt to a cultural language that seems to have undergone an inscrutable metamorphosis, these girls know that something needs healing. We hope that each one leaves knowing her something, her task.

I speak of someone who knows. For not only do I know my students as their teacher who observes and interacts with them, I know them through their essays and journals. My students conduct dialogic journals with me. They write me and I write them back. (Here they are graded by the quantity, not the quality of their writing:  an encouragement to write freely). And I must say that these journals have inspired me as much as many a great work of literature. To gaze into the human soul in its youthful, yearning purity, filled with self-doubt,  with ambition, love and idealism is truly to know that we are created in G-d’s image. 

And since now we have broached the subject of English teaching we might as well get to the crux of the matter. It has long been established that one of the best ways for students to improve their skills in a foreign language is by reading extensively for pleasure in that language. Each written sentence, formed with natural grammatical precision (unlike the unnatural precision of grammar exercises) enters through the reader’s eye, into his or her unconscious, forming, after ever increased exposure, an intuitive knowledge of that language’s grammatical structures while also expanding the reader’s vocabulary.  Of course there are innumerable other advantages of reading, however now it is not the time to elaborate.

We Israeli English teachers try to encourage our students, at as early a stage as possible, to read in English.   They read books with compelling and often well-known stories, adapted to the students level. Indeed, such reading is a required part of the Ministry of Education’s curriculum, and in happier times, the Ministry would actually send schools a stipend from which the English staff could chose and acquire these books. Unfortunately those halcyon days are part of the past.

The semi-independent religious schools have been hit even harder than the badly battered educational system. The Ministry of Education covers only 40% of our budget, the rest coming from tuition and donations. With the hard times upon which the country has fallen only a small percentage of our students can pay the full tuition and, not surprisingly, donations have dropped off dramatically.  Already two years ago our financial director made a plea that we (the staff)  give five to ten percent of our meager salaries back to the institution as a form of charity. (Senior teachers earn about $22,000 a year) If not, he said, many of us could plan on being “released”.   This past year (2002-3) our staff was forced to take a cut on their teaching hours. Teachers lost an average of one to five working hours a week. This year the stone of doom fell again.  Many instructors, including one excellent teacher from our English staff, were let go and more hours were cut from everyone. Instead of teaching five weekly hours of English, we now teach from three to four. We once had special hours for native English speakers. No more.   

Needless to say, there are no funds for buying English reading books.   As of now the state of our English reading library is dismal.  While once we had a library of books that could serve all our classes, from the seventh to twelfth grade, we now only have enough books for the eleventh and twelfth grades. These are the Bagrut years, years in which the students are required to read a certain number of books as part of their Bagrut grade.  Thus when the younger students come and ask for books—and they come often—we must simply tell them that there are none, that the few that remain are not for them. Not that there were ever were that many. 

Consequently, you can hardly imagine the joy and hope I felt when I found out about the Books for Israel Project. If you, as donors to this project, choose to adopt our flagship, our students would be honored to express their appreciation, either through email or hand-written letters, whatever you prefer.  The administration is more than willing to acquire as many bookshelves as are necessary to accommodate the books.   You can be assured that the books will be stored in the school library, which is only opened when a librarian is present.

However Ulpana Meron is not the only school that is excited about the Israel Books Projects.   The principals and English teachers at all our partner and adopted schools all felt that it was too good to be true—and I’m sure they won’t believe it until the books actually begin to come in.   Nonetheless they have all promised me that they will be more than ready to care for the books and the reciprocate with thank you letters.   More information regarding these schools is provided below.

As the Flagship Coordinator of  Merom Hagalil and Zefat I simply want to thank you for this opportunity and express my hopes that we are now beginning a relationship that will last for several years.

                                       Sincerely,

                   David Hyatt,  Flagship Coordinator



